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ABSTRACT 
At-risk students often struggle in a classroom that uses traditional methods of 
instruction. This study explored the question of whether or not there is value to having 
an alternative education program within a school district to meet the needs of at-risk 
students. Participants enrolled in an Alternative Education program in grades 10,11 and 
12 were given the Test for Adult Basic Education (TABE) at the beginning of the school 
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year in reading, language and math. The same T ABE test was then given at the end of the 
school year to measure and determine student growth. 
Real world application and hands-on experiences are perceived to benefit the at-
risk student learner. Issues such as immediate feedback, creativity, and most important, 
"what is in it for me" or the "buy in" concept are addressed. The relationship to visual, 
auditory, kinesthetic, and tactile learning styles are also important to these students. 
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This study explored the value of a learning environment that focuses on real-life 
applications, hands-on approaches, and student-centered curriculum, to show positive 
changes in student learning in an alternative setting. The data suggested that there is 
value in an alternative education program that focuses on real-life applications, hands-on 
approaches, and student-centered curriculum. The mean grade equivalent scores tended 
to reflect a trend of increase from the fall test scores to the spring test scores in each of 
the three subject areas tested. Although additional scores from a longitudinal study of 
three or more years would be needed to make definitive claims, the data this researcher 
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Chapter One: Introduction 
Students all learn in different ways. For some, the traditional classroom setting 
may not be an effective means to obtain a high school diploma. There are many reasons 
that a student becomes at-risk of not graduating. Alternative schools have been the 
salvation for some of these students. Smaller class size, and the individualized attention 
that comes as a result, are important aspects the alternative setting can provide. 
For various reasons, many students involved in the alternative school's curriculum 
approaches have found academic and personal successes they did not find in the 
traditional classroom setting. Students learn most effectively by doing. Yet, the regular 
classroom setting continues to include textbooks as the major means of transferring 
knowledge. It is important to engage students in their own learning. Teachers need to 
help them see the connection between learning and application to the real world of work. 
However, there are other factors that are part of an effective alternative school program. 
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Will an at-risk student in an alternative setting demonstrate academic progress? 
What are the impacts of using alternative delivery methods of curriculum, which involve 
performance-based, hands-on techniques, a required work experience, and career and 
character development curriculum interwoven with regular high school curriculum? Can 
the use of alternative methods demonstrate academic success of at-risk students even 
though it involves a reduction of daily class-time instruction? 
Students at an alternative school in northern Wisconsin, meet Monday through 
Thursday from 8:30 am to 12:00 pm throughout the school year. The remainder of the 
school day involves the work-based component. Each student works with the guidance 
counselor, instructor, and parent/guardian to develop an Individual Education Plan (IEP). 
A student-focused curriculum is developed with the student's career interests in mind. 
Instructional methods include a combination of independent study, teacher-developed 
lessons and activities, project-based curriculum, the work-based component, and the use 
of textbooks. Also included in the curriculum is a career exploration and character 
education component. To increase the likelihood of success, an 80 % attendance level is 
required of each student in this program, since class time is half of a typical school day. 
Students are required to obtain and hold a job for the duration of enrollment at the 
alternative school. Students must develop a portfolio that includes assignments on 
resume building, a cover letter, work skills, career research and educational goal setting, 
and samples of projects and assignments completed. Each student must complete five 
hours of service-learning per semester, as well as satisfactorily complete diversity 
2 
studies, life skills, and character development curriculum. Daily reflections through the 
use of journal writing, as well as movie reviews, job site tours, field trips, assemblies, and 
college/technical school tours that include written reviews are required writing activities. 
Individual interest projects, such as engine overhauls, mural paintings, greenhouse 
management, aquaculture activities, culinary arts, and screen-printing are additional 
examples of activities and projects that students have integrated into their IEP 
curriculum. 
This study will explore the value of a learning environment that focuses on real-life 
applications, hands-on approaches, and student-centered curriculum. It seeks to show 
positive changes in student learning from those who participate in this alternative 
approach. It is expected that the results of the study will support the value of an 
alternative school program for some students within a school district. 
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Students who experience real-life, hands-on learning are provided opportunities to 
utilize a variety of intellectual abilities. A proj ect that involves constructing an ice 
fishing shack for example, gives the students a means to problem-solve, measure for real-
life application, and practice interpersonal skills. In comparison, a math worksheet with 
problem-solving and measuring objectives that are done in a group setting may not 
effectively teach the desired outcomes as well as actually using the skills in a hands-on 
application in a real life situation, such as building of an ice fishing shack. 
There are those who learn best through auditory means, tactile approaches, visual 
presentations, and/or kinesthetic opportunities. Current instructional methods tend to 
focus on memorization of facts and information, and then apply them to worksheets. To 
learn through memorization can be a difficult method, especially for the at-risk learner. 
Providing real-life, hands-on scenarios will help students see the connection between 
classroom learning expectations and life work application. 
There are few learning environments that can replace the work place environment. 
Students begin to see the significance of many curriculum expectations when they have 
the opportunity to use them in real application, particularly in ajob placement. The 
worksite needs to be an included learning situation for students. Work-based learning 
merges theory with practice (Raelen, 2000). 
Encouraging students to set career and educational goals, and develop a plan to 
meet these goals are important to developing career awareness in students. Collaboration 
with schools, parents, business, industry, and other community members is important to 
helping students find not only the connection between work and school, but also may 
provide opportunities for students to be exposed to a variety of careers (Auman, 1995). 
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This study will attempt to portray the value of a hands-on, real-life, project-based 
approach to learning for youth, as well as to show the relationship between work 
experience opportunities, career exploration activities, and service learning projects for 
the high school student. The study seeks to encourage continued teacher creativity in the 
traditional classroom, as well as in the alternative school setting. It is hoped that these 
approaches will become a stronger focus in future curriculum development. 
The study will demonstrate academic learning of students enrolled in this 
alternative school. It will utilize the student's pre-test and post-test results from core-
curriculum areas to help determine the effectiveness of alternative education as a student-
centered approach to instruction. The measurement to demonstrate student improvement 
will be the Test for Adult Basic Education (TABE). This test measures the student's 
ability in the core areas of reading, math computation, applied math, and language. A 
total battery score can also be calculated. A student's academic improvement can be 
measured by change in scale scores, percentile ranks, and grade equivalents. The study 
will demonstrate the effectiveness of the alternative instructional approaches through 
improved TABE test scores in the grade equivalent category for each participating 
student. 
The value of an alternative educational setting, such as the one in northern 
Wisconsin provides may bring successful learning experiences to students who would 
otherwise fail to obtain a high school diploma. An increased appreciation for self-
directed learning now and lifelong, plus more career and post-secondary opportunities, 
and an increase in self-esteem are just a few of the positive attributes this educational 
setting can provide for a certain portion of the high school population. The anticipated 
result is an improved level of educational achievement and, hopefully, an improved 
attitude toward school and education in general. It is hoped that this may lead to 
increased parental support and satisfaction with the school system when their own 
children begin to receive an education that is engaging, interactive, and shows growth. 
Statement of the Problem 
This study will explore the effectiveness of using alternative educational delivery 
methods that are performance-based and include increased hands-on techniques, a 
required work experience, service learning projects, and career and character 
development curriculum for high school at-risk students in an alternative school setting. 
The study will use data from the 2007-2008 school year through the use of pre-test and 
post-test grade equivalent results on the TABE. 
Research Hypothesis 
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Students will demonstrate academic learning of one grade level or more from the 
beginning of the school year to the end. Class instruction will be reduced to half-time and 
the remainder of the school day will be in a work environment. Anticipated student 
learning will support the value of hands-on, real life learning opportunities, as well as 
applicable work experiences, service learning projects, career exploration, and character 
development curriculum as learning tools incorporated into the overall curriculum. The 
value of an alternative school offering these options will be supported if the findings 
indicate student growth in achievement. 
Definition of Terms 
Terms unique to this study andlor need to be defined for the purposes of this study 
are included here. These terms are listed for clarification for the reader and represent how 
6 
the terms were used and defined in a rural school setting in Wisconsin. 
Alternative School- For the purposes of this study, alternative school is defined as 
an opportunity (school) for students who are at-risk of not graduating from high school 
and, therefore, placed in a setting outside of the traditional classroom. A variety of 
performance-based teaching methods found to be effective for at-risk learners are used to 
help the students achieve credit at a faster pace than the traditional classroom setting may 
provide. 
At-Risk - Refers to a student who is significantly behind (one or more grade levels) 
in his or her credit attainment in comparison to students of his or her same grade level; or 
has encountered other hardships, including pregnancy, truancy, family issues or trauma, 
that make it less likely for him or her tD graduate by remaining in a traditional classroom 
setting. 
Grade Equivalent Scores - The Grade Equivalent Scores reflect similar 
achievement levels as would be found in the traditional elementary and secondary school 
settings of the educational system (CTB/McGraw-Hill LLC, 2004). 
Assumptions and Limitations 
Some assumptions of this study are that students want to do well and obtain a high 
school diploma, but lacked motivation, needed a different learning environment, or made 
poor choices prior to attending the alternative school. It is assumed that these students 
want to succeed, and that the teaching pedagogy used will improve learning opportunities 
for these students. It is also assumed that students will do their best on assessments such 
as the T ABE, such that true academic progress, or the lack thereof, can be demonstrated. 
A further limitation of this study is that some students may enter into the alternative 
school setting after the beginning of the school year, or may have already experienced 
one year in the alternative school setting prior to sampling, impacting their scores in 
comparison to those in their first year and when the sampling begins. While testing 
procedures will be done similarly each time, students may have other issues andlor 
concerns that could affect test results on either or both their pre and post tests. 
Job opportunities and the experiences obtained may bring different learning 
opportunities for different students. The study measures the results of students from one 
school year. Test results from additional school years would be necessary to make 




Chapter Two: Literature Review 
Introduction 
This chapter will provide a summary of literature with regard to performance-
based instruction used in an alternative school setting for at-risk students. Specific 
discussion will be on the value of incorporating work-based learning concepts, career 
exploration, and performance-based, hands-on teaching into the curriculum. Discussion 
will include the benefits of utilizing these concepts as tools to create an improved 
learning environment, which in turn will increase learner motivation of the at-risk student 
in the alternative school setting. 
Need/or the Alternative Learning Environment 
Each student learns in different ways. At-risk students often do not learn as well 
using traditional methods of instruction. Real world application and hands-on 
experiences benefit the at-risk student learner. Issues such as immediate feedback, 
creativity, and most important, "what is in it for me" or the "buy in" concept are 
addressed. The relationship to visual, auditory, kinesthetic, and tactile learning styles are 
also important pieces of the puzzle for these students. These are missing links needed to 
reach at-risk learners. 
Anderson and Keith (1997) concluded that ability, the quality of the school, student 
motivation, and enrollment in academic coursework were valuable contributions to the 
academic success of high school students at-risk of not graduating. They suggest that 
school reforms which address, in part, quality of the school and student motivation can 
improve the learning of at-risk youth, as well as those not at-risk (Anderson & Keith, 
1997). 
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It would stand to reason then that a school should incorporate as many real-world 
applications and hands-on experiences as possible so that the at-risk learner can begin to 
see the value ofhislher own education. It is then more likely that he or she will become a 
motivated learner. 
Another important aspect to motivational learning is to help students learn to create 
meaning in their own lives and their work. Without the discovery of a purpose in living, 
how can one find reasons to strive for personal improvement? Certainly, nearly all seek 
to find that sense of belonging and purpose. The at-risk learner struggles with this 
perhaps more than the non-risk learner. Where does he or she fit in the scheme of things? 
What is in it for him or her? Why is he or she here? The key to success is the chance to 
explore these questions, and what better way to provide that to students than to offer real 
world, hands-on opportunities that they are interested in? 
Richard 1. Leider (1997) suggests that personal purpose is a cradle-to-grave 
journey. He said that purpose develops over one's lifetime and as it is discovered and re-
discovered, it becomes a sense of joy with less sense of duty and obligation. As students 
begin to see the interconnectedness of work and the work of others in the world, Leider 
states it is then that students begin to see the bigger picture. Each is empowered by 
purpose (Leider, 1997). 
At-risk students are particularly in need of finding purpose and meaning in their 
lives. Experiences need to be crafted to fit a variety of learning styles while helping 
students become engaged in their own learning. The ingredients an at-risk student needs 
to become a motivated learner are purposeful, hands-on exposures to real-world learning 
opportunities in a small class size environment. Students need to explore interests, 
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talents, and desires, as well as to develop an understanding of the world around them .. 
In a study of Walnut Creek Alternative School in a small mid-western city, 
Saunders and Saunders (2001), found that students had more positive experiences in the 
alternative setting as compared to the traditional school environment they had previously 
experienced. The researchers found that students reported significantly more positive 
experiences in their interactions with administrators, teachers, and counselors/case-
workers at Walnut Creek, and rated the overall environment of this alternative school 
significantly higher than their prior school. An atmosphere of academic and psychosocial 
support met the needs ofthese students who had previously dropped out or were at-risk 
of doing so. Some students greatly benefited from more individualized attention from the 
school's personnel. The small student-to-staffratio provided a supportive "pastoral" 
environment for these students, ensuring that they were able to achieve academic success 
(Saunders & Saunders, 2001). 
Performance-Based Instruction 
According to the ConferZone Resource Center (2006), an online glossary of terms, 
performance-based instruction involves learning activities centered on the acquisition of 
skills more fundamentally than knowledge. Performance-based instruction, also called 
criterion-referenced instruction, relies on learning objectives to communicate what is 
expected to be achieved, and evaluation of task completion to determine success. 
Students are given the opportunity to be involved in developing the criteria by which they 
will be assessed for a given task. This gives them ownership in their own learning from 
the beginning. Students know what is expected of them before they begin the activity or 
project (Conferzone Resource Center, 2006). 
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James Dean Brown (2004) claimed that there were a number of benefits from 
actually doing performance testing. He stated that those benefits fell into six categories 
identified as content, scoring, score interpretations, curriculum development, decision-
making, and communication (Brown, 2004). As a result, students gain the opportunity to 
take more ownership in their own learning. 
Work-Based Learning in the Classroom 
A study by the Wisconsin Policy Research Institute, Inc. concluded in 1999 that the 
School-to-Work program in Wisconsin had produced meager results, as they were unable 
to find identifiable impact on academic learning ofK-12 students in the state of 
Wisconsin. The reason for this, they claimed, was that the program was started without a 
curriculum to give it substance. The attitude behind the program provoked frustration 
among parents and teachers, whose support was critical to its success (Schug and 
Western, 1999). 
Today, one can simply go to the Wisconsin Department of Public Instruction 
(2006) home page and locate a link to find Guidelines for Implementing Wisconsin's 
Employability Skills Certificate Program. In it, one will find that much of what Schug 
and Western (1999) found to be lacking in the School-to-Workprogram back in 1999 has 
been addressed, and specific skill competencies can be found for work-based learning. 
Performance outcomes can now be measured using what is called the SCANS Skill 
Competency Curriculum. Students can be awarded an Employability Skills Certificate 
from the Wisconsin Department of Public Instruction through successful completion of a 
work experience. 
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What better way for a student to learn than to be immersed in the work environment 
as part of his or her learning program? Raelin (2000) suggested that teachers may 
become conditioned to a traditional classroom model, which has caused a separation in 
theory from practice, which makes learning seem impractical, irrelevant, and boring. He 
suggested that schools include the worksite an acceptable location for learning (Raelin, 
2000). 
When students can experience the real work-world through job shadowing, on-the-
job training, volunteering, coaching, community service, and formal training courses, 
they may begin to tie academic learning to the real world. 
Potosky (1998) stated that collaboration between teachers and workers can help 
intertwine real-world applications and classroom instruction. She used the example of 
how teachers in a youth program in southern California partnered with local building 
trades unions to develop real-world construction applications in their classrooms. Union 
members gave presentations on construction and union-related topics. In the end, the 
youth program became a source of future recruits for apprenticeships in the building 
trades and improved career preparation for the students (Potosky, 1998). 
Career Exploration Curriculum 
Career exploration curriculum in public schools typically begins during students' 
elementary school years and continues through high school. Guidance counselors often 
playa major role in career exploratory activities for students. As Muro and Kottman 
(1995) reported, at-risk students need special help in making their career and educational 
plans. The researchers stated that because members of the at-risk student group 
sometimes become school dropouts, the guidance program must attempt to meet their 
needs. Through a variety of special programs that have been developed, Muro and 
Kottman (1995) believed there has been success in changing attitudes, increasing 
motivation, and keeping students in school. 
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Some approaches that these programs have implemented include having students meet 
with role models from their culture and community, bringing in city and school officials 
to talk with the students, visiting colleges, providing individualized help for students, 
involving parents, and having students develop goals and objectives. Counselors and 
teachers need to work together with parents, administrators, and community members to 
help students explore career opportunities through self-awareness and knowledge, 
educational and career awareness, and career planning and exploration (Muro & 
Kottman, 1995). 
At-risk students in the high school need the similar guidance and exploration 
opportunities that Muro and Kottman (1995) suggested middle school students need. 
Stone and Bradley (1994) suggested that career exploration begin somewhere in the 
middle school years, while planning and learning more about specific careers and 
appraising one's self in relation to career requirements be the focus in high school 
settings (Stone & Bradley, 1994). 
By making career exploration a vital part of the alternative school curriculum, at-
risk students can begin to find and develop their strengths, thus taking more ownership in 
their own learning. Websites, such as WisCareers (2006), an online career exploration 
program available to students, teachers, and counselors, provide a vast amount of 
opportunities to obtain career information, such as student personal career assessments, 
occupation exploration, education required for particular careers, job seeking skills 
including resume and cover letter practice, budgeting, and student career portfolio 
activities. Students can learn about their abilities, talents, and interests, helping them 
once again tie learning to the real world. As stated in their mission, WisCareers (2006) 
seeks 
... to facilitate lifelong career development, a meaningful work life, and a sound 
economic future for all Wisconsin residents. WisCareers provides high quality 
career development resources and services in a variety of media and formats 
accommodating the breadth of user needs. (WisCareers, 2006, n.p.) 
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By using these resources that are readily available to students in a format they are 
comfortable with, students begin to fulfill the mission goals suggested at the WisCareers 
site. 
Students respond to the family-type atmosphere the alternative school setting 
provides. They are often more comfortable with peers in the classroom, since they have 
similar life situations. The smaller class sizes allow students to feel like a part of the 
group while building self-esteem, developing student-to-teacher relationships, and 
fostering peer relationships. Hands-on, performance-based instruction and assessments, 
in conjunction with career exploration and work-based learning requirements may help 
students develop direction and a desire to learn. 
While providing this opportunity to at-risk students does not ensure success, it does 
provide them with another chance to graduate, which not only benefits them, but the 
community and society as a whole. Alternative schools provide much of what students 
need to remove barriers to success. 
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Chapter Three: Methodology 
Introduction 
This chapter will describe the selection and description of the participants, 
measurement instruments used, and the procedures used to obtain the data. The 
procedure for analyzing the data and the limitations will also be reviewed. 
Selection of Participants 
Approval from IRB has been obtained and will be included in the Appendix. An 
alternative program in a small, rural school district in northern Wisconsin was selected 
for the study. The school administrator and principal gave approval prior to beginning 
the study. The permission of students and their parent(s) or guardian(s) was not 
necessary, as all student names and references to the school specifically were erased or 
blocked out for the purposes of this study. As a result students' information will be kept 
confidential and the school district not named specifically, but identified as a rural school 
district in the northern Wisconsin. 
Description of Participants 
The sample will include high school males and females enrolled in the alternative 
school setting during the 2007 - 2008 calendar school year in grades 10 - 12. The data 
will reflect scores of those who complete both the pre and post-tests during the school 
year stated. 
Instrumentation 
The Test for Adult Basic Education, or TABE, was given two times during the 
calendar school year, using the two different versions available for the same test in each 
subject area tested - one version was given at the beginning of the school year and the 
other TABE version was given at the end ofthe school year. Both T ABE versions of the 
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test have similar test questions. The areas that were assessed are reading, math 
computation, applied math, and language. Grade equivalent scores for these subject areas 
were obtained from each student. The TABE is a regularly scheduled assessment given 
for the past several years to all students in the program to determine levels of 
achievement. 
Data Collection 
Data was collected by administering the T ABE once when school began in the 
fall, and again at the end of the school year. The first data collection attempted to 
measure the academic level of each student prior to the upcoming year of an alternative 
education experience. 
The year-end data collection also used the TABE, and measures academic 
improvement after work-based learning opportunities have been experienced by each 
student, as well as performance-based, in-class group projects. In addition, a career 
exploration unit, including job shadowing, job site tours, career interests and assessments, 
and job-seeking skills were taught prior to implementing the second TABE. 
Data Analysis 
The TABE grade equivalent scores from each student, in reading, math 
computation, applied math, and language were analyzed and comparisons made between 
pre-test score and post-test score results in each ofthe core areas of the TABE. 
Descriptive statistics for the pre and post tests were calculated; due to the small sample 
size no inferential statistics were computed. 
17 
Limitations 
This study included just one year of pre and post-test results. In order to make 
any claim of certainty from the results, a longitudinal study of three or more years of 
TABE testing results would be necessary. However, the data included in this study may 
suggest a trend in the results, whereby one could conclude that learning did or did not 
take place in this educational setting, as implied on the pre and post-test scores from the 
TABE. 
Another limitation to this study might include the fact that some students may 
enter into the alternative school setting after the school year has started, or may have 
already experienced one year in the alternative school setting prior to sampling, making 
their scores different in comparison to students who first began their school year in the 
alternative setting. Only those scores from students who took both the pre and post-tests 
were included in this study. 
While testing procedures were consistent for pre and post testing, another 
limitation might be that students may have had other issues andlor concerns that could 
affect the results of their test, such as motivation, illness, trauma, or fatigue. It is also 
possible that one or more students may not have benefited from the teaching pedagogy 
used, or found it difficult to work with the teachers involved, and may not have put forth 
full effort on the tests. 
Job searches may not bring about a position for a particular student or he or she 
might be laid off or fired, leaving him or her without a work-based learning experience 
for a period of time. Job type may bring about different learning opportunities for 
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different students, depending on availability and opportunity. However, all student scores 
used for measurement had ajob for the duration of the school year. 
Whether or not the teaching strategies and approaches are the reason for any 
change in learning or the fact that the student to teacher ratio is lower, or other factors, 
would be difficult to prove without a more in depth study in that area. The study seeks to 
suggest learning took place, but the reasons for learning can only be hypothesized. 
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Chapter Four: Results 
The study compared grade equivalent test score results of the TABE from the fall-
administered test (October, 2007) with those of the spring-administered test (May, 2008), 
in order to examine the effects of an alternative educational setting to learning. The 
results discuss the demographics followed by the item analysis for each of the subject 
areas tested - reading and language, and total math score, which was determined from the 
results of math computation and applied math assessments. The percentage of students 
scoring above a sixth grade level equivalency in reading, language, and math respectively 
at the beginning of the school year was compared to the scores at the end of the school 
year. 
Demographics 
Students who completed both the fall and spring assessments in all testing areas 
were included in this study. Of the total students, 43% were female and 57% were male. 
All students were either juniors or seniors - 28% were seniors, while the remaining 72% 
were juniors. All students were required to do all assigned work given throughout the 
school year. However, each student came into the alternative school with different 
academic needs and different subject credits yet to complete before they could graduate. 
A student to teacher ratio of 12: 1 was the maximum at any given point in time throughout 
the school year. 
Data Analysis 
In order to measure change, grade equivalent scores were used. Grade 
equivalents indicate the level of achievement related to the traditional educational 
structures of elementary and secondary schools. An overall mean score was derived from 
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the average grade equivalent scores on the fall tests and the average grade equivalent 
scores on the spring tests. The difference between these two averages then determined the 
average change in grade equivalency for the group. This was the analysis for each of the 
three areas assessed. It should be noted here that the maximum grade equivalent score on 
any of the three assessments is 12.9. The results are found in the table that follows. 
Table 1 
TABE Grade Equivalent (GE) Mean Scores and Standard Deviation (SD) 



















The results in the above table suggest that learning took place in this alternative 
educational setting. Mean grade equivalent scores tended to reflect a trend of increase 
from the fall tests to the scores on the spring tests. These increases were seen in each of 
the three subject areas tested. There was also a change in the number of students scoring 
above the fifth grade level in each area as follows: 
Reading 
The scores at the beginning of the year in reading ranged from a grade 
equivalency of 3.9 to 8.5. At the end of the school year, the scores in reading ranged from 
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a grade equivalency of 4.9 to 12.9. At the beginning of the school year 29% of students 
scored at or above a sixth grade level. At the end of the school year 86% of students 
scored at or above a sixth grade level. The average change in grade equivalency was 3.8. 
Language 
The scores at the beginning of the year in language ranged from a grade 
equivalency score of 1.1 to 12.9. At the end of the school year, the scores in language 
ranged from 3.1 to 12.9. At the beginning of the school year 29% of students scored at or 
above a sixth grade level. At the end of the school year 57% of students scored at or 
above the sixth grade level. The average change in grade equivalency was 1.0 grade 
level. 
Math 
The scores at the beginning of the year in math ranged from a grade equivalency 
score of 3.8 to 6.4. At the end of the school year the scores in math ranged from 5.8 to 
8.9. At the beginning of the school year 14% of students scored at or above a sixth grade 
level. At the end ofthe school year 57% of students scored at or above the sixth grade 
level. The average change in grade equivalency was 2.5 grade levels. 
Both the average mean grade equivalency score and the percentage of students 
who scored at or above the sixth grade level in this study show a positive change. This 
reflects what this researcher found in the literature reviews in chapter two in regard to the 
impact of an alternative school setting. Again, test results from additional school years 
would be necessary to make definitive claims of positive change in learning. 
Chapter Five: Discussion 
Introduction 
This chapter presents a summary of the study, followed by discussion of the 
findings and their implications. The chapter concludes with a discussion on the 
limitations to the study and recommendations for future research. 
Summary 
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The purpose of this study was to explore the question of whether or not there is 
value to having an alternative education program within a school district to meet the 
needs of a certain student population. Students were given tests at the beginning of the 
school year in reading, language, and math, using the Test for Adult Basic Education 
(TABE). Another version ofthe same TABE was then given at the end of the school 
year. Only those students who had scores for both the pre and post-tests were included in 
this study. Students included in the study were in grades 10, 11, and 12. 
Discussion of Findings 
The data seems to suggest that there is value in an alternative education program. 
The mean grade equivalent scores tended to reflect a trend of increase from the fall test 
scores to the spring test scores in each of the three subject areas tested. Although 
additional scores from a longitudinal study of three or more years would be needed to 
make definitive claims, the data this researcher collected seemed to be pointing toward a 
positive change in learning at this alternative school setting. 
In this study, a grade equivalency change of at least one grade level was seen in 
language, while the grade equivalency change in math and reading were more than two 
grade levels and three grade levels respectively. For the purpose of this study, the grade 
equivalency scores used are intended to indicate achievement levels typical to those in 
the traditional educational structures at the elementary and high school levels. 
Implications for Future Research 
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The results of this study could be used as a basis for a more in-depth study of the 
value of alternative school settings to a school district. A longitudinal study of three or 
more years would support or discount the claims found herein. While the results found 
suggest significance to the educational approaches used in this alternative school setting, 
only a longitudinal of at least three years would allow the researcher to make definitive 
claims to positive change in learning at an alternative school setting that uses similar 
alternative the education and work study approaches described in this research. 
Conclusion 
It could be suggested that the various teaching pedagogy used in the alternative 
education setting had less effect on a student's improvement in the area of language, than 
it did in the areas of reading and math. The reading and math scores showed marked 
improvement, suggesting that the educational approaches used were more effective than 
those generally used in the traditional school setting. Based on the results of this study, it 
may be concluded that there is a value to the alternative school setting for a select number 
of the student population in this particular rural Wisconsin school. 
The results of these assessments in regard to a lower student-to-teacher ratio and 
the inclusion of career and character education suggest a value to these approaches to 
education, particularly for the education of at-risk students such as those of this study. In 
addition, it may be concluded that replacing one-half of the school day with a work-based 
component can provide an effective educational piece for students without decreasing 
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student learning. The results suggest that students can still improve learning with one-
half the day being devoted to classroom instruction. This further supports studies on the 
value of a work-based component in the educational system. Not only is the value of an 
alternative school shown and improvement demonstrated, but the likelihood of these 
students graduating is also promising. 
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